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Welcome to Session Five — The Role of Data (part |)

This learning community is designed to be an informal, \ : 1
semi-structured time and space for early childhood
coordinators/leaders to meet together virtually to:

* Learn from each other and learn with each other.

* Network and share experiences.

e Share ideas, strategies, resources, etc.

* Provide collegial support and guidance.

* Develop personally/professionally, and advance
our practice, both individually and collectively.

The quality of an early childhood education program is largely dependent on an often overlooked
group of professionals: school or program leaders. After teachers, research shows that school leaders
are the greatest in-school factor impacting student achievement. Abbie Lieberman, p. 5



https://www.newamerica.org/education-policy/policy-papers/tale-two-pre-k-leaders/

Our Time Together

* Nine, 90 minute sessions
o Presentation, discussion
o Session guides, slides and resources, session survey

* Mike hosts with various MDE guests

o Session #5, Avisia Whiteman

* Regional Networking Group leaders may join us

e Early Childhood Administration website
o New Administrators page

“We learn better
when we learn together”

e Adult learners
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http://ecadmin.wikidot.com/new-administrators

Why have a New Coordinators’ Community of Practice?

This is a completely new role for many of us! (even if the role is not new, we always experience new situations)
 “What do | need to know?” What are my responsibilities?” “How do | ?”

o Asking questions is essential to our work.

Our positions do not require any formal training.
* Most early childhood coordinators are/were classroom teachers who are now in an administrative role.

Lack of support for our positions, lack of understanding the nature and purpose of early childhood education.
* There is a lack of infrastructure in early childhood education.

* We can experience fragmentation, misalignments, and system complexities.

Lack of professional development opportunities, including professional literature.
* Other organizations offer professional development and support for administrators/leaders.

So, we designed the sessions to focus on providing:
1. Core tasks for new coordinators to help ensure a strong start.

2. Alandscape view of knowledge and competencies relevant to administration and leadership.
3. Strategies for leadership and program operations.

1/29/2024




ommunity of Practice Sessions

Understanding the Roles and Responsibilities of Your Position
Understanding Program Requirements and Policies

Understanding Our Programs within Districts and
Communities

Program Finance and Budgeting

The Role of Data

The Role of Data: State Reporting Requirements

Focusing on Teaching and Learning

Community Engagement, Collaboration and Mixed Delivery

Focusing on Quality: From Programming to Systems
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2023-24 New Coordinators’ Community of Practice

Early childhood coordinators/administrators are usually responsible for the overall operation of their programs
and services. The roles and responsibilities of coordinators are diverse, ranging from complete responsibility for
all program operations to shared responsibilities of specific operations or programs. Among many other things,
coordinators are responsible for budgets, the safety of children, compliance to federal and state laws, staffing,
parent and family engagement, and collaborating with community partners.

While there currently is no formal training required of early childhood coordinators in Minnesota, we are
fortunate to have a tremendous wealth of experience and knowledge among the many administrators in
Minnesota. With this in mind, the purpose of this community of practice is to bring coordinators together to
learn with each other, and more importantly, from each other. With support from Early Learning Services staff,
we will explore a new topic each session.

2023-24 Schedule

Session Date Time Topic
1 8/29 2:00to 3:30 | Roles and Responsibilities of Early Childhood Administrators
2 9/27 3:00 to 4:30 | Program Requirements and Policies
3 10/27 12:00 to 1:30 | Understanding Our Programs within Districts and Communities
4 11/29 3:00to 4:30 | Program Finance and Budgeting
5 1/29 12:00 to 1:30 | The Role of Data
6 2/27 3:00 to 4:30 | The Role of Data: State Reporting Requirements
7 3/27 12:00to 1:30 | Focusing on Teaching and Learning
8 4/29 3:00 to 4:30 | Community Engagement, Collaboration, Mixed-Delivery
9 5/29 . 12:00 to 1:30 | Focusing on Quality: From Programming to Systems

How to Participate and What to Expect

The New Coordinators’ Community of Practice is an informal group comprised of those interested in
administering and leading early childhood programs and services. The focus is on building connections and
collective knowledge, advancing our own knowledge and practice, and working toward achieving high quality
programming and services for children and families.

Participate as your schedule permits. Each session includes time for presentations followed by small and large
group discussions. While the sessions may be recorded, we encourage live participation due to the importance of
discussions and connections with other early childhood administrators.

To join a meeting, go to https://www.zoomgov.com/i/16004521274 at the scheduled time and the host will let
you in. Contact Mike Brown at mike.p.brown@state.mn.us with




Learning Objectives for Sessions 1-4

1. Participants understand how to connect with others locally, regionally, and statewide.

2. Participants gain an understanding of potential roles and responsibilities associated with
their position.

3. Participants understand how to find out about the requirements of the programs they
supervise and lead.

4. Participants understand the role policies and procedures play in the operation and
functioning of early childhood education and family programs.

5. Participants discuss and understand the role of district and community information/data
as it relates to early childhood program leadership.

6. Participants learn about the role of program finance and budgeting in program
operations.

* Participants learn about sources of early childhood education revenue, how to access aid
reports, and how to account for revenue and expenditures.

1/29/2024 Minnesota Department of Education | education.mn.gov 6



Agenda and Goals for Session #5

Agenda:

1. Embrace the role of data in our
work.

2. Explore ways data helps us
understand, plan, and improve.

* Use tools to help us organize our data
efforts.

3. Ensure data is part of everyday,
intentional practice.

Goals:

* Gain an understanding of the role of
data throughout our work.

* Provoke planning for ways data will
help you (and your team) understand
and guide the role of data in your
work.

* Gain awareness of approaches,
concepts, resources, and strategies.

1/29/2024




New Administrators Page on EC Administration Website

Early Childhood Program Administration ¢B] brown343 | My account K
Resources, Training, Best Practices, Sharing [ Search this site | Search |

EC Education ECLKC MDE MHSA MNAFEE Parent Education PreK-3

Welcome New Administrators

Advisory Councils

Assessment & Evaluation (Click to Expand) Overview |02z 8 \ETROGLIG G Rl IVAGRZ =8| Contact || 2022-23 New Coordinators' Community of Practice

At-Risk Children & Families

Budgeting & Funding New Coordinators’ Community of Practice
Collaborations

Coordinator's G . o ) . . . — . - . ;
oorainators Lormner Early childhood administrators are responsible for the overall operation of their programs and services. The roles and responsibilities of early childhood administrators are diverse, ranging from

COVID-19 complete responsibility for program operations to shared responsibilities of specific operations or programs. Administrative roles may include managing the school/program, providing instructional
Curricula and program leadership, and human resources. Among many other things, administrators are responsible for budgets, the safety of children, compliance to federal and state regulations, staffing,
parent and family engagement, and collaborating with and involving community partners.

Unlike other school administrators, there is no formal training required of early childhood administrators in Minnesota. Thankfully, we have a tremendous wealth of experience and knowledge among
Data Submissions to MDE the many administrators in Minnesota. The purpose of this community of practice is to bring early childhood administrators together to learn with each other, and from each other. With support from
Early Learning Services staff, we will explore a new topic each session.

Data Practices

Early Childhood Screening
Early Childhood Special Education Schedule
Early Learning Standards

ECFE 2.0 Session | Date | Time Topic Survey Presentation Slides | Session Guide
ECFE Implementation Guide 1 8/29 | 2:00t03:30 | Roles and Responsibilities Click Here | Click Here Click Here
ECFE Implementation Guide 2 2 9127 3:00 to 4:30 Program Requirements and Policies Click Here | Click Here Click Here
EC'_:E NEEUS ST 3 10/27 | 12:00 to 1:30 | Understanding Our Programs within Districts and Communities | Click Here | Click Here Click Here
Er:;sbooks 4 11/29 | 3:00 to 4:30 Program Finance and Budgeting Click Here | Click Here Click Here
Head Start 5 1/29 12:00to 1:30 | The Role of Data | Click Here | Click Here Click Here
Health & Safety 6 2127 3:00 to 4:30 The Role of Data II: State Reporting Requirements Click Here | Click Here Click Here
History 7 3727 12:00 to 1:30 | Focusing on Teaching and Learning Click Here | Click Here Click Here
Home Visiting 8 4/29 3:00 to 4:30 Community Engagement, Collaboration, Mixed-Delivery Click Here | Click Here Click Here
Human Resources 9 5/29 12:00 to 1:30 | Focusing on Quality: From Programming to Systems Click Here | Click Here Click Here

Inclusion & Special Needs

http://ecadmin.wikidot.com/new-administrators
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Virtual Session Reminders

 Make sure that your audio is muted.

* Use the “chat” function to send comments/questions throughout the
presentation.

o Send to “All Participants” so that we can be most responsive to your questions.

* Please place resource links that are pertinent to the discussion in the chat
box so that we can share the information after the session ends.

e Slides from this session will be posted on New Administrators page.

 Please complete session survey

2/17/2022 Minnesota Department of Education | education.mn.gov 9


https://survey.alchemer.com/s3/7696361/23-24-New-Coordinators-Session-5

Before We Begin...

Our Reminders

1. Lifelong learning is who we are — Be patient!
2. Goals and values that guide you

3. Organize and prioritize

9/22/2021 Minnesota Department of Education | education.mn.gov
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Our Journey Starts with Lifelong Learning

Core Leadership Competencies

Leadership G. Community Relations

Organizational Management H. Curriculum, Instruction, and Assessment for the Success of All Learners
Human Resource Management

Values and Ethics of Leadership

Judgment and Problem Analysis

Safety and Security

Equity and Culturally Responsive Leadership
Policy and Law

Political Influence and Governance
Communication

Mmoo w >

Quality
Child
&

In addition to demonstrating all core competencies listed above, a person who serves as an early childhood administrator should demonstrate
competence in the following specific areas:

Family
Outcomes

A. Instructional Leadership

B. Monitor Student and Participant Learning

C. Early Childhood and Family Programs Administration
D. Early Childhood System Building and Alignment

Knowledge and Competency Framework
for Early Childhood Administrators

& CHILDREN 2 FAMILIES

School-Based Early Childhood Program Administrators ‘

PLANS
kst Swanslc (ARING
msoﬁmmlon STALEROLDERS QDU(QTIWDL

What resources/sources do you rely on for information? e R @ﬂﬁﬂ'nc““‘“‘"‘"‘

ORGAMZATION

What supports do you have? (hlchooo°‘V“°"‘“‘"'l(ﬂD&&%&Lﬁfi‘
What goals have you set? P Coonc CARNRS

VELOPING
pmADaGG hilbReR

WoRKING FACILTIES kaoi( STAFF
moRag

DEPARTMENT
2023 OF EDUCATION
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Program Requirements for Administrative Licenses

f% Minnesota Legislature Q, search

House~ Senate~ Joint~ Schedules~ Committees~ Bills~ Law~ Multimedia~ Publications »

Retrieve by number GO Statutes Laws Rules CourtRules Constitution Revisor's Office ~ Search Law by Keyword

Rules > Education Department > Chapter 3512 > Part 3512.0510
4 3512.0505 3512.0600 p

Minnesota Administrative Rules Authenticate [£) PDF

3512.0510 PROGRAM REQUIREMENTS FOR ALL ADMINISTRATIVE LICENSES.

Subpart 1. Core leadership competencies for Minnesota administrative licenses. A person who serves as a Resources
superintendent, principal, director of special education, or director of community education must demonstrate competence
in the core areas under this subpart. Search Minnesota Rules
A. To demonstrate competence in leadership, a superintendent, principal, director of special education, or About Minnesota Rules

director of community education must: .

Agency List
(1) demonstrate leadership by collaboratively assessing and improving a professional culture of Table of Chapters
engagement, ethical and equitable practice, and systems perspective;

. . . . L. Rules Index (topics)
(2) demonstrate leadership by collaboratively developing a shared educational mission for the school or

district, which provides purpose and direction for individuals and groups; Minnesota Rule Status
(3) demonstrate shared leadership and decision-making strategies and empower and entrust teachers and State Register 1
staff with collective responsibility for meeting the academic, social, behavioral, emotional, and physical needs of each Invalid Rules P rog ram Re q uireme nts fo r

student pursuant to the mission, vision, and core values of the school;

Chapter 3512 All Administrative Licenses

(4) understand how education is impacted by historical, local, state, national, and international events and

1/29/2024 Minnesota Department of Education | education.mn.gov 12


https://www.revisor.mn.gov/rules/3512.0510/

Session 5: Competencies (Organizational Management)

Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

B. Competence in Organizational Management

1)

2)

7)

1/29/2024

Demonstrate an understanding of organizational systems, including structural and
cultural dynamics;

Define and use processes for gathering, analyzing, managing, and using data to plan
and make decisions for program evaluation;

Plan and schedule personal and organizational work, establish procedures to regulate
activities and projects, and delegate and empower others at appropriate levels;

Demonstrate the ability to analyze need and allocate personnel and material resources;
Develop and manage budgets and maintain accurate fiscal records;

Demonstrate an understanding of facilities development, planning, and management;
and

Understand and use technology as a management tool.

Minnesota Department of Education | education.mn.gov 13


https://www.revisor.mn.gov/rules/3512.0510/

Session 5: Competencies (Equity and Culturally Responsive Leadership)

Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

C. Competence in Equity and Culturally Responsive Leadership:

1)

2)
3)

4)

5)
6)
7)
8)

1/29/2024

Ensure that each student is treated fairly, respectfully, and with an understanding of each student's culture and
context;

Recognize, respect, and employ each student's strengths, diversity, and culture as assets for teaching and learning;

Ensure that each student has equitable access to effective teachers, learning opportunities, academic and social
support, and other resources necessary for success;

Ensure policies and practices are in place that proactively encourage positive behavior and respond to student
behavior needs in a positive, fair, and unbiased manner;

Recognize, identify, and address individual and institutional biases;
Promote the preparation of students to live productively in and contribute to a diverse and global society;
Address matters of equity and cultural responsiveness in all aspects of leadership; and

Ensure policies and practices are in place that address student and staff mental and physical health and trauma.

Minnesota Department of Education | education.mn.gov 14


https://www.revisor.mn.gov/rules/3512.0510/

Session 5: Competencies (Policy & Law)

Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

D. Competence in Policy and Law

1) Understand and implement policy to meet local, state, and federal requirements and
constitutional provisions, standards, and regulatory applications to promote student
success;

2) Recognize and apply standards of care involving civil and criminal liability for negligence,
harassment, and intentional torts; and

3) Demonstrate an understanding of state, federal, and case law, and rules and regulations
governing general education, special education, and community education.

1/29/2024 Minnesota Department of Education | education.mn.gov 15


https://www.revisor.mn.gov/rules/3512.0510/

Session 5: Competencies (Roles and Responsibilities)

Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

F. Competence in Communication

1)

2)
3)
4)
5)
6)

1/29/2024

Understand the need to develop shared understanding of and commitment to mission, vision, and core values
within the school and the community;

Demonstrate individual and team facilitation skills;

Recognize and apply an understanding of individual and group behavior in all situations;

Demonstrate an understanding of conflict resolution and problem-solving strategies relative to communication;
Make presentations that are clear and easy to understand;

Respond to, review, and summarize information for groups;

Communicate appropriately, through speaking, listening, and writing, for different audiences, including students,
teachers, parents, the community, and other stakeholders; and

Understand and utilize appropriate communication technology.

Minnesota Department of Education | education.mn.gov 16


https://www.revisor.mn.gov/rules/3512.0510/

Session 5: Competencies (Judgment and Problem Analysis)

Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

K. Competence in Judgment and Problem Analysis

1) Identify the elements of a problem situation by analyzing relevant information, framing issues,
identifying possible causes, and reframing possible solutions;

2) Demonstrate adaptability and conceptual flexibility;

3) Reach logical conclusions by making quality, timely decisions based on available information;
4) ldentify and give priority to significant issues;

5) Demonstrate an understanding of, and utilize appropriate technology in, problem analysis; and

6) Demonstrate an understanding of different leadership and decision-making strategies, including
but not limited to collaborative models and model appropriately their implementation.

1/29/2024 Minnesota Department of Education | education.mn.gov 17
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Session 5: Competencies (Community Education Director)

Subpart 1: Core leadership competencies for Minnesota administrative licenses. Minnesota Rule 3512.0510

Subpart 5: Director of community education competencies.

A. To demonstrate competence in community education concepts, a director of community education
must:

1)
2)
3)
4)

5)
6)

7)

1/29/2024

Understand and describe the history and philosophy of community education;
Demonstrate a knowledge and application of the principles of community education;
Demonstrate a knowledge of the role of the local school district's administrative team;

Demonstrate, facilitate, and lead the integration of community education into the prekindergarten
through grade 12 system;

Demonstrate the skills necessary to conduct community needs assessments as required by
statute and district policy;

Demonstrate knowledge of the various assessment tools used to effectively evaluate community
education programs and determine educational objectives and learning experiences; and

Demonstrate an understanding of the resources available to support learners of all abilities and
ages.

Minnesota Department of Education | education.mn.gov 18
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Ten Minnesota Commitments to Equity

Prioritize equity.

Start from within.

PR

Measure what matters. ]

Go local.

Follow the money.

Start early.

Monitor implementation of standards.

Value people.

o ket =D e g g ) b

)

Improve conditions for learning. ]

10. Give students and families options.



Using Elements of Data Literacy Models to Organize

PART |
1. Awareness: Understanding data and its role in our world;

2. Access: Understanding how to identify and appropriately use data;

3. Engagement: Evaluating, analyzing, organizing, and interpreting data;

PART Il

4. Management: Planning and managing data, including organization and analysis,
data storage, sharing data, and documentation;

5. Communication: Synthesizing, visualizing, and representing data;

PART il

6. Ethical Use: Identifying diversified data sources, in particular data from human and
social activity, considering the risks and issues implicit in the use of such data;

7. Preservation: Being aware of long-term practices of storing, using, and reusing data.

PART IV
State Reporting: Understanding what data needs to be reported; how to report.

1/29/2024 Minnesota Department of Education | education.mn.gov

Data informed learning:

A next phase data literacy

framework for higher education

Clarence Maybee
Purdue University
504 W. State St, West Lafayette, IN
cmaybee@purdue.edu

ABSTRACT

literacy that purposefully addres:
by suggesting pedagoeic statesics for eanbling sudents
10 use information in ways that support discipline-focused
learning outcomes. As part of an ongoing investigation.
we advance daia informed leaming as @ femework for
data literacy in higher education that emphasizes how data
are used to learn and communicate within disciplinary
learning contexts. Drawing from informed learning, we
outline principles and characteristics of data informed
learning, and suggest furure directions to ivestigate ways
that data are used in real-world eavironments.

Keywords
Dafa literacy, data informed leaming, information
literacy, informed learning. higher education

INTRODUCTION
In their 2012 white paper. Tenopir, Birch and Allard
identified data curation as a top frend in academic
libraries. Building on this white paper. the Data
Information Literacy Project (DIL) recoguized that
support for data mamagement education "provides am

for libraries fo gain entry into the research life

Literacy Competency Siandards for

ASIST 2015, Nevember 6-10, 2015, St Louis, MO, USA.

[Anthor Retains Copyright. This work is licensed under a Creative
c % 140 Intemarions] License ]

Lisa Zilinski
Camegie Mellon University
5000 Forbes Avenue, Pittsburgh, PA 15213
ldz@andrew.cmu.edu

Higher Education to develop sets of data competencies
(e.g.. Carlson. Fosmire. Miller. & Nelson. 2011; Prado &
Marzal, 2013). However, challenges have been made
concerning the efficacy of generic spproaches fo
information. literacy. such as the standasds, for enabling
people to use information in the various contexts in which
they live and work (e.g.. Bruce. 1997; Lloyd, 2010).

Modeled after skills-based information literacy, current
constructions of data liferacy are subject fo the same
concerns. Informed learming is an alternative approach to
information lferacy that closely associates vsing
information with learning and working in disciplinary
situations (Bruce, 2008). The potential of ihe informed
learning approach has already been recognized for its
applicability to the further development of data lite erscy
(Carlson, 2015). In the following sectios advanc
data informed leaming 35 a new Samework Zot data
literacy for use in higher education

METHODS
The aim of this project was to develop a data literacy
work for higher education that places leaming about

using data in the o disciplinary learing. Our
ach was modelled on prior rescarch using the ACRL
(000) information literacy standards to frame data
literacy (Caslson et al, 2011; Prado & Marzal, 2013)
However, instead of using the standards, we investizated
and selected an information literacy approach that
using within
contexts. This information literacy approach was adapted
1o develop a data literacy framework that places learning
about using data in the context of disciplinary learning
Thres steps were mvolved in the process:

1. Analyzing existing data literacy frameworks and
curricula 1o identify key aspects.

2. Identifying the key aspects of fameworks in which
information literacy is viewed as an clement within
disciplinary learning contexts.

3. Adapting a select information literscy model to
develop a new data literacy framework capable of

Data Informed Learning
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https://asistdl.onlinelibrary.wiley.com/doi/epdf/10.1002/pra2.2015.1450520100108

Part I: Awareness, Access, and Engagement

Embracing the Role of Data

1. Acknowledging and valuing data in the world of education.
* Developing a shared understanding about data.

* Acknowledging ways we currently use data.

2. Deepening our engagement with data.

* Exploring ways data helps in our work.

9/22/2021 Minnesota Department of Education | education.mn.gov
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Acknowledging Data in Our World

@

NSTICTIONAL
LEADEES . pemuTRDENTS

FESOURLE

SPECIALISTS

B
GUIDANCE AW
[DUNEELORS PRMCIPALS

TEACHERS

"I know where my
students are succeeding
and struggling right now.”

"I ¢an help them grow.”

"I kmow what's working
and what isn't in my school.”
“I can make timely decisions
and make sure resources
support great teaching and
improve student learning.”

1/29/2024

PARENTS

"I know what actions
to take to help my child
on her path to success”

"I can be a better champion
for her”

AFTERSCHOOL
PARTNERS

"I know what's happening
with these kids before 3:00 p.m.”

"I can help families and

communities create more
opportunities for students to
succeed”

Minnesota Department of Education | education.mn.gov

EDUCATION DATA 101

A Briefing Book for Policymakers

DATA QUALITY

CAMPAIGN

Education Data 101
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https://dataqualitycampaign.org/resource/education-data-101-2021/

Data in Our World: Multiple Measures

MULTIPLE MEASURES OF DATA

Allows the prediction of do"“ “'”’f:t . Tells us:

actions/processes/programs d;;’:“i::ﬂ i‘r; What processes/programs

that best meet the learning ‘ ! different groups of
changes in the students like best.

needs of all students. context of

Tells us:

1f groups of students
are “experiencing
school” differently.

the school.

Tells us:
Student participation

in different programs and
processes.

DEMOGRAPHICS
Tells us:
The impact of

Enrollment, Attendance, A
demographic factors

Over time, rop-Out Rate

school processes Ethnicity, Gender, and attitudes about the
show how Grade Level learning environment
classrooms 1o

on student learning.
change.

SNOILdIDNAd

Over time,
perceptions
can tell

SCHOOL PROCESSES

us about
environmental
improvements.
NormCriterion-Referenced Tests

Tells us: Teacher Observations of Abilities

What processes/ Authentic Assessments

programs work best Tells us:

for different groups STUDENT LEARNING The impact of

student perceptions
of the learning
environment on
student learning.

of students with respect
to student learning.

Tells us:
The impact of the program on
student learning based upon
perceptions of the program
and on the processes used.

Tells us:
If a program is making
a difference in student
learning results.

Over tine,
student learning data
give information about
student performance on
different measures.

1/29/2024

Demographics
Perceptions
School Processes

Student Learning

Minnesota Department of Education | education.mn.gov

Multiple Measures

by Victoria L. Bernhardt

Let’s talk about multiple measures. Many state and
federal regulations now require schools to report
multiple measures — multiple measures of student
achievement, that is. While we applaud these
changes from the old method of using one
standardized achievement score to make decisions
about how well a school is doing, multiple measures
of student learning alone are not sufficient for
comprehensive school improvement, and, in fact,
can be misleading in this regard.

Many educators believe that over 50 percent of
student achievement results can be explained by
other factors. That being true, if we want to change
the results we are getting, we have to understand the
other 50 percent to know why we are getting the
results we are getting. Then we need to change what
we do in order to get different results.

Any definition of multiple measures should include
four major measures of data — not just student
learning, but also demographics, perceptions, and
school processes. Analyses of demographics,
perceptions, student learning, and school processes
provide a powerful picture that will help us
understand the schools impact on student
achievement. When used together, these measures
give schools the information they need to improve
teaching and learning to get positive results.

In the figure that follows, the four major measures
are shown as overlapping circles. The figure
illustrates the type of information that one can gain
from individual measures and the enhanced levels
of analyses that can be gained from the intersections
of the measures.

One measure by itself gives useful information.
Comprehensive measures, used together and over
time, provide much richer information. Ultimately,
schools need to be able to predict what we must do

to meet the needs of all students they have, or will
have in the future. The information gleaned from
the intersections of these four measures
(demographics, perceptions, student learning, and
school processes) helps us to define the questions
we want to ask, and focuses us on what data are
necessary in order to find the answers.

Demographic data provide descriptive information
about the school community, such as enrollment,
attendance, grade level, ethnicity, gender, and native
language. Demographic data are very important for
us to understand. They are the part of our
educational system over which we have little or no
control, but with which we can observe trends and
glean information for purposes of prediction and
planning. Demographic data assist us in
understanding the results of all parts of our
educational system through the disaggregation of
other measures by demographic variables.

Perceptions data help us understand what students,
parents, teachers, and others think about the
learning environment. Perceptions can be pathered
in a variety of ways—through questionnaires,
interviews, and observations. Perceptions are
important since people act in congruence with what
they believe, perceive, or think about different
topics. It is important to know student, teacher, and
parent perceptions of the school so school
personnel know what they can do to improve the
system. Perceptions data can also tell us what is
possible.

Studeni Learning describes the results of our
educational system in terms of standardized test
results, grade point averages, standards assessments,
and authentic assessments. Schools use a variety
of student learning measurements—usually
separately—and sometimes without thinking about

Bernhardt, V. L, (1998, March). Invited Manograph No. 4. Cali

sam and Curriculum Develapment (CASCD). Page 10f 5

Multiple Measures
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Data in Our World: In Frameworks and Models

P-3 Approc:ches

Updated 2019

National P3 Center

Confinuity and
Pathways

Family
Engagement

Data-Driven

Improvement

ol Cross-Sector

Comprehensive

P-3
Approach

Administrators

Data-driven Improvement ..

P-3 Strategles

Child Data

Diata from child
assessments are

used to identify
achievement gaps and
to drive instructional
improvement.

Example Implementation Indicators

District/Community Administrators

+ Demonstrate understanding of appropriate uses
of data and support data systems that gather,
store, and dissermninate data.

.

Establish and support common measurements
and consistent data reporting mechanisms
across schools and programs.

* Demonstrate commitment to using data to
identify and address inequities that exist by
providing data disaggregated by student
sub-groups (e.g., dual language leamers; race/
ethnicity; socio-economic status).

# Ensure disaggregated data are available by

dassroom, age/grade level, and schoolwide.

Principals/Site Administrators

# Use disaggregated data to allocate and
differentiate resources to provide tiered levels
of intervention.

* Use data to inform, establish, and deliver
professional learning pricrities.

# Share data among ECE programs and schools
{e.g., assessment loops).

Teachers

* Work in teams to analyze data and student work
to plan instruction and identify their own
leaming needs and next edges of growth.

* Use progress monitoring tools to understand
children’s strengths and needs.

Families
* Have access to data about their own child,
classrooms, and programs/schools.

* Understand the data available and how to uze
them to suppart their children's leaming.

School/Program-
based Data

Cther meaningful data
markers (e.g., classroom
observations; student
attendance; family
engagement) are used

to identify areas for
improvement and to realign
resources to support P-3
efforts.

District/Community Administrators:
+ Prioritize data that align with expectations

for shared continuous improvement and
instructional coherence.

Principals/Site Administrators

* Develop expectations and processes that
ensure multiple data sources are used to
understand instructional effectiveness and
overall program improvement.

* Ensure teachers engage in professional
learning on data availability, accessibility, and
use.

* Discuss data on instructional quality with
teachers in joint P-3 meetings.

Teachers

* Work in teams and with coaches to improve
understanding and use of data.

* Incorporate data into family conferences.

* Use data to understand and reduce disparities in
opportunities provided to different sub-groups
of children.

Families

* Dizcuss data with their children's teachers.

* Understand what the data mean for their children,
both inside and outside of the classroom.

Key Buckets of Overlap: Administrator Effectiveness; Teacher Effectiveness; Instructional Tools
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Data in Our World: Data Systems
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Big Data in Education Big data
elfectiveness and
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Data in Our World: An Indispensable for Early Education

QURDIfiMTAYBLEIS;ﬁE-K THINK EQUITY

POLICY 3: _—

PRACTICE 2

Use high-quality data to promote continuous quality
improvement and better continuity from ages 0-3 to
pre-K and pre-K to grades K-3.

PRACTICE 3
POLICY 1
BOL1CY 2

POLICY 3 ®
© VIEW DETAILS

Indispensables for Quality Pre-K
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Topic #9, Part I: Awareness, Access, and Engagement

Embracing the Role of Data

1. Acknowledging and valuing data in the world of early education.
* Developing a shared understanding about data.

* Acknowledging ways we currently use data.

2. Deepening our engagement with data.

* Exploring ways data helps in our work.

9/22/2021 Minnesota Department of Education | education.mn.gov
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A Broad, Practical View of Data

Data:
Information collected for use.

- Cambridge Dictionary

Information:

Knowledge gained through study, communication, research, instruction,
etc.; factual data.

- Dictionary.com

1/29/2024 Minnesota Department of Education | education.mn.gov 28



Data + Information = Data Informed Learning

* Informed learning emphasizes “learning” as an outcome of

engaging with information.

* Authors introduce data informed learning as an approach to
data literacy that shifts the focus from acquiring generic data-

related skills to learning how to use data in contexts.

In what ways do you use data in your everyday life?

1/29/2024
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Data informed learning: A next phase data literacy
framework for higher education

Clarence Maybee
Purdue University
504 W._ State St , West Lafayette, IN
tmaybee@purdue.edu

ABSTRACT
Accessing, using and meraging dafa i increasingly
recognized as an important learning outcome in higher
education. Approaches to data literacy have fypically been
informed by information literacy. New approaches to
information literacy have emerged that address how
information is used in the different disciplinary contexts
in which people learn and work. Successful approaches to
data literacy will also need to address contextual
concerns. Informed learning is an approach fo information
literacy that purposefully addresses contextual concerns
by sugzesting pedagogic strategies for ensbling students
10 use imformation in ways that support discipline-focused
learning outcomes. As part of an ongoing investigation.
we advance data informed learning as a Famework for
data literacy in higher education that emphasizes how data
are used 1o leorn and commmmicate within disciplinary
learning contexts. Drawing from informed learning, we
outline principles and characteristics of data informed
learning. and suggest fuure directions to investigate ways
that data are sed in real-world environments.

Keywords
Data literacy, data informed leaming, information
literacy, informed learning, higher education

INTRODUCTION

Tn their 2012 white paper, Tenopir, Birch and Allard
identified data cusation as a top trend in academic
libraries. Building on this white paper, the Daa
Information Literacy Project (DIL) recognized that
support for data management education "provides an
opportunity for libraries fo gain eniry into the research life
of students and faculty (DIL Guide). Dafa literacy.
defined by Wikipedia (2015) as “the abilify to read,
create, and comnmauicate data as imformation” i
Decoming a focus in higher education curricula (Prade &
Marzal, 2013). Researchers have drawn from the ACRL
(2000) Information Literacy Compeiency Standards for

ASIST 2013, November 6-10, 2015, 5t. Louis, MO, USA.

[Author Retains Copyright This wosk is licensed under a Creative
c 14,0 Intemnational Licens
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Lisa Zilinski
Camegie Mellon University
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Higher Education to develop sets of data competencies
(e.g.. Carlson. Fosmire. Miller, & Nelson. 2011; Prado &
Marzal. 2013). However. challenges have been made
conceming the efficacy of gemeric approaches fo
information literacy. such as the standasds, for ensbling
people to use information in the various contexts in which
they live and work (¢... Bruce, 1997; Lloyd. 2010).

Modeled after skills-based information literacy, cumrent
constructions of data liferacy are subject to the same
concems. Informed learning is an alternative approach to
information literacy that closely associates using
information with learning and working in disciplinary
situations (Bruce, 2008). The potential of the informed
leaming approach has already been recognized for its
applicability to the further development of data literacy
(Carkson, 2015). In the following sections, we advance
dara informed learning as a new framework for data
literacy for use in higher education

METHODS
The aim of this project was fo develop a dafa literacy
framework for higher education that places leaming about
using dafa in the confext of disciplinary learning. Our
approach was modelled on prior rescarch using the ACRL
(2000) information literacy standards to frame data
literacy (Carlson et al, 2011; Prado & Marzal, 2013)
However, instead of using the standards, we investigated
and selected an information literacy approach that

using within plinary
contexts. This information literacy approach was adapted.
to develop a data literacy framework: that places learning
about using data in the coatext of disciplinary learning
Thres steps were mvolved in the process:

1. Analyzing existing data literacy fameworks and
curriculs to identify key aspects.

"

Identifying the key aspects of fameworks in which
information literacy is viewed as an element within
disciplinary leaming contexts.

3. Adapting a select information literacy model to
develop a new data literacy famewerk capable of

Data Informed Learning
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Data as Information Collected for Use — Current Practice

What are some ways we currently collect and use data?
* To see how registration is going.
 To determine if we have funds to purchase classroom equipment.
* To assess staff compensation.
* To assess and address a problem.

* To assess and/or monitor performance (budgets, classrooms, policies, practices,
programs, staff, students, etc.).

e To gather and report required information to MDE, or other organizations (based on
funding/program requirements).

1/29/2024 Minnesota Department of Education | education.mn.gov 30



Being Intentional about How We Use Data

Examples of ways we intentionally use data:
* Decision making
e Ethics, equity
* Monitoring
* Program improvement, enhancements
e Accountability or compliance
* Respond to needs, goals
* Identifying/analyzing problems, needs, etc.

» Collaborative approaches/solutions.

1/29/2024 Minnesota Department of Education | education.mn.gov 31



Understanding Your Current State of Data Collection and Use

What data do you and your staff collect?
* Who is collecting data and what is being collected?
 When is data collected? Is it ongoing?

 Why is it collected?

What data does your program collect (and manage/record)?
* Required (participant data, class data, etc.)?

 Home visiting data? School transition data? Behavioral?

How do you use, or plan to use, the data?
* Evaluation (staff, program, goals, initiative, etc.)?
* Planning?

e Compliance or monitoring?
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1/29/2024

Discussion #9: Current Data Collection

* What data do you and your staff collect?
* What data does your program collect (and manage/record)?

* How do you use, or plan to use, the data?

33



Part I: Awareness, Access, and Engagement

Embracing the Role of Data

1. Acknowledging and valuing data in the world of early education.
* Developing a shared understanding about data.

* Acknowledging ways we currently use data.

2. Deepening our engagement with data.

* Exploring ways data helps in our work.

9/22/2021 Minnesota Department of Education | education.mn.gov
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Moving Something from the Unknown to the Known

What are some data/information we wish we had?
* For children?
* For parents?
* For classroom teachers?
* For program supervisors/administrators?
* For district and community leaders?

* For state leaders and representatives?

1/29/2024 Minnesota Department of Education | education.mn.gov 35



Pre-K Activity Settings

Individual

29 4% Transitions

12%

Small Group

K Activity Settings

Individual

16% Transitions

21%

Small Group
Meals 6%
Group Work 13%
0% Group Work Meals
4% — a9
Chotce Whole Group Choice
52% 175 95,
Whole Group
43%
K Activity Settings Grade 3 Activity Setting
Individual .
16% Transitions Individual Trarg;nns
21% 255
Small Group
6%
Group Work Meals Smallﬁmup ‘ Meals
% —_— 8%
Choice /
2% Gmup Work
Choice Whole
2%
Whole Group '33'; :Ell
43%

What does the structure of our day look like?

EduSnap quantifies how children experience
their classrooms.

Employing 25 codes, EduSnap provides an in-
depth look at how children experience
activity settings (e.g. Whole Group, Small
Group, Transitions), content areas (e.g.
Literacy, Science, Math), student learning
approaches (e.g. Collaboration,
Metacognition), and teaching approaches
(e.g. Didactic, Scaffolds).

*The charts on the left are from Adam Holland’s
presentation at a P3 Principal Leadership Series
session.

How Children Experience Activity Settings - EduSnap



https://getedusnap.com/

ldentifying Various Layers/Purposes/Roles of Data

Why do we monitor registration?
* To determine if a class will run.
What are some additional reasons to monitor/analyze registration?
e To help make staffing decisions.
* To see who is registering for what.
* To identify gaps in registration.

* To bring awareness to a need for further exploration/analysis.
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One Data Requirement, Multi-Purposed (example)

0-4 Census Data Reporting

Requirement: Districts are required to submit the number of children ages 0-4 as of

September 1, of each year, who are residing in their district as of October 1. Reporting
deadline is 11/30.

Meet state requirement Exceed state requirement

. 4
Approach: Use Approach: Maintain
kindergarten averaging comprehensive 0-4 database.
method. Submit numbers. Purpose: funding
Purpose: funding requirement and to support
requirement. program operations and

performance.
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Being Intentional and Strategic — Clear Priorities

What and how do we prioritize?

 How is data connected to our values and goals?
o Closing achievement gaps, equity, kindergarten success, family engagement, etc.?

o Strategic plans, mission statements, yearly goals, World’s Best Workforce, etc.

 What data is required (district, funding source, state, etc.)?

o ECFE needs assessment, MCCC, 0-4 Census, Screening, VPK, funds from a grant, etc.
 How does data benefit students/participants?

e How do we balance depth and breadth of data?
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Gathering and Collecting Data — Clear Processes

IES » WWC

What Works
Clearinghouse

Select topics to Find What Works based on the evidence

.. Literacy
Children and
Youth with
Disabilities
¥ Early
Qﬂ Childhood
(Pre-K)

Practice Guides:
evidence-based
recommendations for
educators to improve
student outcomes.

- H Mathematics

English
Learners

Bl Kind rt
K= 1R nasomn

Intervention Reports:

summaries of findings of
the highest-quality research
= on a given intervention or
practice in education.

A Science

) Teacher
.Excellence

p Path to
W Graduation

Reviews of Individual
Studies:

g summaries of individual
studies that have been
reviewed by the WWC.

‘ Behavior
E._a Charter
1 Schools
PN
Postsecondary

Data From Study Reviews:
downloadable data from
WWC study reviews.

1/29/2024

What Works Clearinghouse

How do you decide what data to collect?
* |s it data you are generating, accessing,
adapting, etc.?

How do you determine what type of data is best
suited for your needs?
e Building, assessing, informing, monitoring,
problem-solving, accountability,
performance, efficiency, effectiveness, etc.

How do you determine the quality of the data?
* What are reliable sources?

Who are the data experts throughout your

system?
e Build the system. What can others do for
you?
Minnesota Department of Education | education.mn.gov 40
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We Collect a Variety of Data from Various Sources

Examples of Data Types and Sources

Student Non- Perception Data Student Academic Program, Process, Fidelity Data
Academic/ MDE Family Data and Policy Data Fidelity of
Demographic Data Survey. Screening Community Needs implementation
Ed-Fi and MARSS Community Needs VPK/SRP Assessment. (self-assessed
entry data . Assessment. Measuring Impact. VPK/SRP Annual using P3
Enrollment trends. Observations. School Readiness Program Survey. framework).
Transportation. Focus groups. pre and post. Program Measures of
Attendance. Parent-Teacher Formative evaluation data. commitment to
Food security. conference assessments. Leadership students, families,
Housing Security. reports. Work samples. Capacity. staff, school,
Health Security. Local ECFE class MN Common Mapping/analyzing community and
Program survey Course Catalog. system continuity. profession.
participation P/T Conference Gap analysis.
Reports Policy impact




Data Submissions and Data Reports — State Level

m

Home  About~

Data Submissions.
0-4 Census Data Reporting

Access to Career Technical Education
for Students with a Disability (ACTE-
SPED)

ADM Web Estimates (ADMWE)
Assessment Secure Reports

Assurance of Compliance and
Mandated Reporting

Athletics Data Reporting

Career and Technical Education Levy
Web-Based Reporting System

Carl Perkins
CLICS Program Administration

Compulsory Instruction Cempliance
Data Reporting

Continuing Education Clock Hour
Reporting

Disciplinary Incident Reporting
System

District and School Site Verification
Early Childhood Education Outcomes
Early Education Student

Early Learning Scholarship
Administration System (ELSA)
Early Learning Services Data
Reporting

Ed-Fi

DEPARTMENT
OF EDUCATION

Students and Families ~

S TIEVIEE O REsOOTC e DY TaNgUsEe

stay connected:

aro%

Licensing = Districts, Schools and Educators = Data Center ~ COVID-19

MDE > Districts, Schools and Educators > Data Sub

Data Submissions

The Minnesota Department of Education (MDE) collects data on a variety of topics. Select the data reporting topic you are interested in to
open that page. You will find an overview of the data collection process for that topic, along with user guides or help documents, if
applicable.

Alink to the data collection system is also provided on the description page. Most systems require a login and password. Contact
information for each system can be found on the lower left side of each page.

District and Charter Data Reporting Calendar - 7/27/22
List of reporting and data entry periods of importance to districts and schools from July 1, 2022 — June 30, 2023, including a brief
description of each.

= Education Identity and Access Management (EDIAM) Security System

=+ Creating a New EDIAM User Account

The Minnesota Department of

= Accessing Applications From Your EDIAM User Profile

Education Col
of Topics

sta on a Variety

=+ Identified Official with Authority (IOwA) Setup Process

sign up for email alerts

m

Home About~

DE

DEPARTMENT
OF EDUCATION

Students and Families ~ Districts, Schools and Educators ~ Data Center ~ COVID-19

Licensing ~

> Data Center

Data Center

Data Reports and Analytics
Early Childhood Longitudinal Data System (ECLDS)

Schools and Organizations (MDE-ORG)
Secure Reports

Maps Statewide Longitudinal Data System (SLEDS)

Minnesota Report Card

Statewide Longitudinal Data System (SLEDS) Secure Reports

Safe Learning Model Data

Schools, Districts and Teachers at a Glance

1/29/2024

Data Submissions

Reports in the Data Center

Data Reports and Analytics

Early Childhood Longitudinal Data System (ECLDS)

Maps

Minnesota Report Card

Safe Learning Model Data

Schools, Districts and Teachers at a Glance

Schools and Organizations (MDE-ORG)

Secure Reports

Statewide Longitudinal Data System (SLEDS)

Statewide Longitudinal Data System (SLEDS) Secure Reports
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State Level Data — example

11/4/2022 10:34

Early Childhood Programming - Statewide Expenditure Percentages

The table below shows statewide expenditures averages. Specifically, it shows statewide averages on how much districts spent (on average over a five year period) on each Object Code as a percentage of total expenditures. For
example, consider an ECFE program that spent a total of $100,000 last fiscal year. Of their total expenditures, they spent $40,000 on licensed teachers (Object Code 140); this would represent 40% of their total expenditures.

PURPOSE: The purpose of this table is to help you plan budgets. It may be helpful to consult this table as you look at expenditures in your budgets. How do your percentages compare to statewide averages? If you are above or
below statewide averages, what might be the reason? Note, this does not mean your program must have percentages within these ranges. Rather, this is just a tool to help you analyze your budgets. This table can also help you
compare percentages among your early childhood programs to ensure you are braiding funds accurately and fairly. For example, if your non-instruction support {Object Code 170} expenditures are a higher percentage in ECFE

compared to other programs, how is the extra cost justified? Or, do you need to make changes to ensure costs are coded fairly?

OBJECT DIMENSION

Minnesota PreK Programs and Funding Sources

Always refer to most recent UFARS manual ECFE ECS ELS HV SR SR+ VPK Notes
UFARS Program Code 580 583 580 582 584 200
UFARS Finance Code 325 354 337 328 344 000 000
Salaries and Wages (100) 338 355 355 is only used with VPK funding if the district has approval for building remodel related to
110 Administration/Supervision 1.5to 2% 75t0 1.25% 6 to 1.8% ECFE and School Readiness have a 5% limit
120 EC Administration 7.5t0 10% 1to 2% 3.5t04.5%
140 Licensed Classroom Teacher 32 to 35% 38 to 42% 34 to 40% ECFE and SR+ require licensed teachers
141 Non-licensed Classroom Personnel 8to11% 14 to 16% 13 to 15%
143 Licensed Instructional Support Personnel 1to 2% 3to 5% 2%
144 Non-Licensed Instructional Support Personnel <1% 1to 4% 1to 2%
145 Substitute Teacher Salaries <.5% <.25% 0.50%
<.25% <.10% <.25

146 Substitute Non-Licensed

Statewide, what are average expenditures in each program?

* How could this help with your budgeting process?

1/29/2024
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Early Childhood Longitudinal Data System

(™] Minnesota ECLDS

_ Welcome

About ECLDS

Welcome to Minnesota's Early Childhood

About ECLDS Data m_l | M I N N e S 0 TA Longitudinal Data System!

EARLY CHILDHOOD

Outreach and Training We are proud to offer this new and evolving tool

LONGITUDINAL DATA SYSTEM

to help our state answer questions about young

Census Data children and their development and learning.
Keep in mind, this is Minnesota's foundation for filling gaps in knowledge on children. We are excited to continue

il to grow our system and provide more robust information for all interested users around the state.

Tutorial Videos Thanks for visiting! Please come back often, we are constantly growing and adding new features. If you have any

questions please contact eclds.support@state.mn.us.
Kindergarten Reports

Third Grade Reports What's New
I

1/29/2024 Minnesota Department of Education | education.mn.gov 44




Awareness of the Role of Data — Chaining/Connecting

Monitoring registration involves the element of time (which can be a data
element), but we want to expand our analysis to learn more.

1. Why does someone register for an ECFE class? Preschool class? Or choose a
child care center?

* What are our program goals? How does this determine the data we seek/use?

2. How do we know if a child will experience a successful/challenging transition
to kindergarten?

* What is the transition to kindergarten? Do we have information/data on transitions?
Do we have supports in place for children who may struggle with this transition?

1/29/2024 Minnesota Department of Education | education.mn.gov 45



Key Points from Part |

Embracing the Role of Data
* Creating a shared understanding about data and its role.
e Valuing and prioritizing data.
* Understanding how we currently use data.

* Deepening our engagement with data.

o Making connections

1/29/2024 Minnesota Department of Education | education.mn.gov 46



Part Il, Topic #10: Engagement and Management

Embedding Data in Practice

1. Use the ecosystem to help organize our data explorations.

* Seeing connections

2. Mapping and back-mapping as a foundational tool.

* Enhancing your understanding of data systems.

3. Research to Practice: Ecosystem as a framework.
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Using the Ecosystem Approach as a Guide

Figure 4. The Education 2030 ecosystem approach - multiple nested systems

Macrosystem

Exosystem

Educatig,, poi
)

Sansuaal| Jaq.)pai

Chronosystem:

Source: Adzpted from Bronfenbrenner (1973), developed by the Education 2030 team.

1/29/2024

The OECD Education 2030 ecosystem approach to
curriculum analysis reflects the scope and complexity
of systems that interact, build upon and influence one
another, which have an impact on an individual’s
development through life. The model recognizes the
interactions between system levels, the students and
their environments, and how these affect student
learning. At the broadest macro-level, cultural and
societal beliefs about the purpose of education are
overarching influences that have an impact on
curriculum design, implementation and student

learning.
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Curriculum (re)design — Example of Organizing Information

Curriculum (re)design

A series of thematic reports
from the OECD Education 2030 project
OVERVIEW BROCHURE

1/29/2024

What kinds of knowledge, skills, attitudes and values are
necessary to understand, engage with and shape a
changing world towards a better future in 20307

How can policies and practices be transformed effectively
to support young people’s learning and well-being in the
context of changing societies and economies?

Curriculum (re)design, OECD
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Learning Ecosystem

What Is a Learning Ecosystem? | | asmeumscmonns

a Learning Ecosystem
December11,2019  21CLEO . P
* Learners
An ecosystem for understanding learning. The idea of S Employem v parveas
. . . * Human resource specialists
the ecosystem has been taken up within the social « Workforce professionals
. d | . t d t d h th * Co-workers
sciences and learning as a way to understand how the o Fiaru s sy
many pieces of the human experience fit together.
Examples of Non-Living
Components in a Learning
More recently, the term learning ecosystem has been Bt
. . # Curriculum or content
used as a way to describe how different components e
interact within a learning environment. # . Diesl inwning tonks
s Theintermet
* Access to the intemnet
* Palicy
EdTech Center, World Education o Devices such as computer,

tablet, or smartphone
* Accessible space
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STEM Learning Ecosystem

STEM Learning Ecosystem

Pre-K-12 Out-of-School
Schools Pr OC]I"ilﬂg

Interactive and engaging

instruction in STEM fields for
students and professional
learning support for teachers /

Families II " m E(ij%i::zrtion
ilerest Offer S %'-];.-‘u-.!r-- S,

STUDENTS

STEM-Rich Business

Institutions Community
Spark interest and Lend expertise,
excitement about STEM philanthropic support and
and bring academic access to STEM in local
lessons to life industry

Office of Elementary and Secondary Education
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St. Louis Region Child Well Being Ecosystem Map

Clark-Fox Family
Foundation

St. Louis Ecosystem Map
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Part Il: Engagement and Management

Embedding Data in Practice

1. Use the ecosystem to help organize our data explorations.

2. Mapping and back-mapping as a foundational tool.

* Enhancing your understanding of data systems.

3. Research to Practice: Ecosystem as a framework.
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Mapping and backmapping as a tool

 Backmapping, Backward Design, and Understanding by Design are similar.

e Traditionally, we use forward design:

o How to teach the content (consider learning activities) —— assessments developed
around learning activity —— draw connections to the learning goals of course.

o Start with learning goals

* Root Cause Analysis: Root cause analysis (RCA) is the process of discovering
the root causes of problems in order to identify appropriate solutions. RCA
assumes that it is much more effective to systematically prevent and solve for

underlying issues rather than just treating ad hoc symptoms and putting out
fires. - from Tableau
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Prioritizing — Backmapping using District Goal

Back Map for Educational Outcome

of 3" Grade Reading Proficiency

School
Factors

Family
Factors

Teacher perceptions

Differing school policies
re: hiring

aApproach to teacher
assignment to schools

| Differential teacher
experience

1 Differential teacher
credentials

School disciplinary policies

_____—~| Suspension, expulsion

Residential instability

lliness

______h_____";‘e.e

Lack of access
childcare/teacher quality

Different

[ o Seg
~| Exposure to bullying

et

Absentesizsm

\_.f“'\/

Language barriers

| Differential summer

experiences

N

should do

lﬂ!‘ﬂﬂihﬂﬂm Different pre-school
experiences
Parent literacy
Parent | Parent cultural beliefs about what Different parental
education |~ — 7| parents should do/what schools Interactions with kids in

terms of reading

Disparitiesin
3 grade
reading
proficiency




Systems Approach for Better Education Results (SABER)

SYSTEMS APPROACH FOR BETTER EDUCATION RESULTS

What do parents and children need to develop healthfully? 90183
Parents; Pregnant Children )
Caregivers Women Transison &
Birth igs I ipe 4 Apge §  Primary sehoe J Working Paper Series
Pﬂi-:ﬂ"l-i '54:IL'I3| iI'Hj { h'lld E1:|'ﬂ: g Number 5 January 2013
paranting Protection rapistration §
Education §
2
Enforced domestic violence laws, provisionsin judicial sveem 1o protect voung children, child welfire sysies | ]
- Prenatal Cas Expandad program of What Matters Most for
P.!_r;:_t :dr"i"—’f!ﬂf'- -antenatal visits immunizations Early Childhood Development:
o child haalth (af 1= Y
Health (at laast 4, A Framework Paper
and development wikilled | Well-child wisits{growth monitoring and prapotion) | P
ttendants 2t
- daliven:
Erszstiading
promotion, Prenatal nntrition || Exclusive bresstiesding é
complementzry | Mutrition | -flic scid until §months, H
Bading distary ~jfoa compl=nentary Bading §
diversity supplementation toage 3
-iodins G
Eady stismulation | Vitamin A. iodine, iron
imp-ﬂﬂia‘:ce of THE WORLD BANK
formal early Education — ECCE and preprimary sducation
learming I Early stimulation to promots school readiness
Center-based interventions should be coordinatad with eXisting As more children enroll in preprimary
intsrvention opportimities (often oppartunitiss through the health sector school, center-based programs: c2n be used
ars stronEsat) Homa-visiting proprams should alsobe considersd to raach incrsasine mumbsers of children

What Matters Most for Early Childhood Development: A Framework Paper, The World Bank, Systems Approach for Better Education Results (SABER)
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Mapping Examples — “A picture is worth...”

SECONDARY POST-SECONDARY “
4-5 YEARS 1-6 YEARS

INTEGRATED
PROGRAMME
6 YEAR

PRIVATELY FUNDED
SCHOOLS

EXPRESS

BCE ‘D’ LEVEL

o

NORMAL
(ACADEMIE)
HiA)]

SPECIALISED SCHOOLS

o
g:i:

SEG SN{A)

DIRECT-ENTRY-SCHEME o

T0 POLYTECHNIC

ALTERNATIVE
QUALIFICATIONS

ALTERNATIVE
QUALIFICATIONS

ALTERMATIVE
QUALIFICATIONS

UNIVERSITIES

JUNIOR GOLLEGES/
CENTRALISED INSTITUTE

2-3 YEARS

= dh A

BGE 'A" LEVEL

POLYTECHNICS
3YEARS

INSTITUTE OF
TECHNICAL

UCATION '

ARTS INSTITUTIONS
36 YEAR!

DIFFERENT PATHWAYS
TO WORK AND LIFE

WORK

T

CONTINUING EDUCATION
AND TRAINING (CET)

Speclalised Schools offer customised
programmes for students who are
inclined toward hands-on and practical
learning. These schools include
NorthLight School, Assumption Pathway
Schaol, Crest Sacondary Schoal and
Specira Secondary School

Alternative Qualifications rafer to
gualifications not traditionally offered
by the majority of mainstream schools
in Singapora.

== Continuing Education and Training
(CET) is designed for adult learners or
companies looking 10 upgrade the skills
and knowledge of their employees.

Specialised Independent Schools

uifer specialised education catering

to students with talents and strong
interests in specific fields, such as the
arts, sports, mathematics and science,
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Investing in Our People - Singapore
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U.S. Education System — Basic Structure
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Mapping State Reporting (examples)

0-4 Census Financial
0-4 Census Online Data Submission System UFARS Reporting
ECFE School Readiness EC Screening VPK
EE Enrollment EE Enrollment ECE Outcomes ECE Outcomes
MCCC MCCC
Needs Assessment
PELSB
STAR (STaff
Automated Reporting)
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How is Data Managed in My Organization? Example

Registration
Online registration
system

SIS

Student Information
Systems

HR

Human Resources
Systems

Financial
Financial
management system

Eleyo

Synergy

1/29/2024

Student/Program
Management system
for evaluation.

SMART HR

SMART Finance

Payment System

Aesop for
Substitutes

Communication

System

Minnesota Department of Education | education.mn.gov

InSight Student
performance

ClassDojo for
classroom

Program
management or
performance
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Mapping Data Flows and Processes in Your District

0-4 Census Financial Financial
0-4 Census Online Data Submission System UFARS Reporting [ Financial management
ECFE School Readiness EC Screening VPK
EE Enrollment EE Enrollment ECE Outcomes ECE Outcomes
MCCC MCCC
Needs Assessment
HR
Relevant K-12 Data
Human Resources .
. . Kindergarten attendance
Registration SIS Systems : .
: . : : 3rd Grade Literacy
Online registration Student Information PD Plans
Syst
system y>rems World’s Best Workforce
PELSB
STAR (STaff
Automated Reporting)
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Part Il: Engagement and Management

Embedding Data in Practice

1. Use the ecosystem to help organize our data explorations.

2. Mapping and back-mapping as a foundational tool.

* Enhancing your understanding of data systems.

3. Research to Practice: Ecosystem as a framework.
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Chronic Absenteeism and Ecosystem

JOURNAL OF EDUCATION FOR STUDENTS PLACED AT RSK (JESPAR)
2018, VOL 2, NOS.1-2, 153168 Routledge
Taybor &Francis Group

https-//dolony 10.1080/1 0824669.201 4.1 434656
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School Organizational Effectiveness and Chronic Absenteeism:
Implications for Accountability

Sarah Winchell Lenhoff () and Ben Pogodzinski

Wayne State University, College of Education

ABSTRACT
Chronic absenteeism in K-12 schools is strongly assodated with critical
educational outcomes such as student achievement and graduation. Yet, the
causes of chronic absenteeism are complex, with environmental family/
individual, and school factors all affecting the likelihood of a student attending
school regulary. This exploratory study examines whether school organizational
effectiveness has the potential to moderate extemal influences on chronic
absenteeism. Using school-level scores from the SEssentials surveys, we find
that, in raditional public schools, schools that are organized for effectiveness
have lower rates of chronic absenteeism, while controlling for student
demographics and grade level. In particular, schools with higher scores for
“involved families” have lower chronic absenteeism. While charter schools in
Detroit have signifi@antly lower rates of chronic absenteeism than traditional
public schools, we did not find an association between organizational
effectiveness and chronic absenteeism in charter schools. This suggests that
student sorting by school type may produce variation in chronic absenteeism
rates that is not moderated by school actions. These findings have important
implications for practice and policy, as educators seek to reduce chronic
absenteeism in response to pressures from high-stakes accountability systems.
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A growing national interest in chronic absenteeism was solidified in federal law with the 2015 Every
Student Succeeds Act (ESSA), which required that states report on chronic absenteeism and allowed
states to use it as a non-academic indicator of school quality in their schoal accountability systems.
Nearly all U.S. states have proposed using chronic absenteeism as a supplementary measure of school
success in their new accountability plans (Jordan & Miller, 2017). Chronic absenteeism, defined by
Attendance Works as missing 10% or more days of school for any reason (“Chronic absence,” 2017), is
a potentially useful measure of schoal performance, as it has a documented relationship with student
achievement and can be improved with school-based decisions. However, to the extent that chronic
absenteeism is related to factors outside of schoals’ control, accountabil ity systems may inappropriately
assign schools scores, sanctions, and resources that do not improve student outcomes. In addition, if
certain types of schools have significantly different chronic absenteeism rates, despite similar student
populations and school-based characteristics, accountability systems based on that measure may
become delegitimized, as has occurred to test-based accountability systems under No Child Left

- Parental Educadonal
Employment /l Policy
%

Housing e
Policy /

Neighborhood
Distrbutdon of

CONTACT Sarah Winchell Lenhoff () sarahenhoffawaynesdu () Wayne State University, Gollege of Education, 5425 Gullen
Wall £375, Detroit, Ml 48202

The research presented here uses data suppiied by Excellent Schools Detroit. We gratefully acknowledge the receipt of these data, and
‘we wish to thank Walter Cook for his assistance. We aiso wish to thank Stacy Ehrlich and an anonymous reviewer for their helpful com-
ments. Finally, we wish to thank the leadership of Detroit Public Schools Community District for their support of our research-practice
partnership and encouragement of this study. Responsibility for any and bl emors rests solely with the authors.

©2018 Taylor & Fancs Groug, LLC

Schools

Figure 1. Conceptual Framework of Factors Influencing Chronic Absenteeism. This Figure Depicts The Direct and Indirect Relationships
Between Examples of Environmental, Family/Individual, And School Factors That May Affect The Likelihood of a Student Attending

School on a Regular Basis. Organizational Effectiveness and

Chronic Absenteeism
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Bullying Prevention as an Example

Dorothy I. Espelage

Ecological Theory: Preventing
Youth Bullying, Aggression, and

Victimization

Bronfenbrenner's (1977) classic ecological the-
ory is used as a framework io review the doc-
umenied risk and protective factors associated
with involvement in school-related bullying
during childhood and adolescence. Microsystems
such as peers (socialization during adolescence),
Sfamily (violence, lack of parental monitoring),
community (exposure to violence), and schools
(teacher attitudes, climate) contribute to the rates

IN HIS CLASSIC 1977 American Psycholo-
gist essay. Bronfenbrenner (1977) introduced
the ecology of human development model in
an attempt to push the field of developmental
science forward. He articulated the importance
of conducting experimental studies in naturally
occurring environments (e.g.. schools) along-

Dorothy L. Espelage is the Edward William Guigsell
and Jane Marr Gutgsell Endowed Professor of Educa-
tion at the University of Ilinois, Urbana-Champaign.

Correspondence should be addressed to Professor
Dorothy L. Espelage, University of Illinois, Urbana-
Champaign, 226A Education Building, 1310 S. Sixth
Street, Champaign, IL 61820, E-mail: espelage@
illinois.edu.

of bullving perpetrated or experienced by youth.
The interaction between components of the mi-
crosystem is referred to as the mesosysiem, and
affers insight inte how contexts can exacerbate
or buffer experiences for youth who are involved
in bullying (e.g.. family support can buffer im-
pact of peer victimization). Recommendations are
provided for teachers and other adults who work
with youth.

side controlled laboratory experiments. Over the
years, Bronfenbrenner and colleagues offered
several reformulations of the ecology model,
including the bioecological model (Bronfenbren-
ner & Mormis, 1998) and the introduction of
chaos theory into this model (Bronfenbrenner
& Evans, 2000). Numerous aggre:
resonated with this model, recogn
are situated in systems that have direct, indirect,
and dynamic influences on development and
behavior.

In the area of school bullying and peer victim-
ization, this model has often been called a social-
ecological model and focuses on understanding
how individual charactenistics of children inter-

act with environmental contexts or systems to

o
it

Child Adoles Soc Wark J
DM 101060751 0560-01 5-0432-2

@ CrossMark

Theoretical Explanations for Bullying in School: How Ecological
Processes Propagate Perpetration and Victimization

Caroline B. R Evans' (- Paul R. Smokowski®

@ Springer Science+Business Media New York 2015

Abstract  Bullying is a complex social dynamic that can
best be understond by using various theomtical frame-
works., The current article uses social capital theory
dominunce theory, the theory of humiliation, md organi-
zational culture theory to better understand the motivations
behind bullying
victims, and how s
the prevalence of bully v, the acquisition and
maintenance of social capital und the desire for dominance
are prime moti vating
wation of bullying perpetration. The lack of social capital
experienced by vietims serves 1o muiniain victims in their
current role and prevents them from gaining social status
Further, the domination used by bullies 1o subjugate vie-

s megative effects on

tors for the initiation and contin-

tims results in intense humiliation that has last

averall culture and climate of the school setting impacts the
prevalence und severity of bullying behavior, highlighting
the need for whale school bullying interventions. Impli-
cations for social work practice are discussed

Bullying is one of the most pervasive issues affecting

Survey, 34.4 % of LS. students
reparted bullying others in the past 30 days (Ha,
However, rates of verbal bullying perpetrtion were higher
[E 74 %), while rates of relational bullying wer
lower (i, 27.2 %: Wang, lannoti, & Nansel
2009). About 278 % of youth reported bullying victim-
ization (School Crime Supplement: Robers, Kemp, &
Truman, 2113), however mtes of specific forms of vic-

timization are higher {e.g. 41.0 % mported relational
bullying victimization and 36.5 % reponed verhal bullying
victimization; Wang et al. 2009). Further, bullyin,
international problem and in a sample of 202,056 youth
from 40 countries, 26.9 % mported involvement in the
ynamic (Craig et al., 2009)

ying dynamic puts youth at rick
for a host of negative emotional, behavioml, social, and

ement in the bull

educational outcomes. As compared with bullies, victims

Theoretical Explanation for Bullying

Ecological Theory: Preventing Bullying

1/29/2024
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To impact bullying behavior, the entire
school organization—students,
teachers, staff, administrators,
parents, and the community—must be
committed to the anti-bullying
mission. Further, the school
organization must be committed to
changing the existing organizational
culture of a school in order to achieve
the anti-bullying mission.
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P3 is Systems Work — We Must Change Our Approach
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Key Points from Part Il

Embedding Data in Practice
e Use the ecosystem to help organize our data explorations.

* Rely on mapping and other strategies to continually increase your
understanding of data systems.

o This helps you be more intentional about data (efficiency, enhancements, utility, etc.).

* Use these strategies not only for organizing and managing your data, but
also for data use.
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Part lll: Communication, Ethical Use, Preservation

Embedding Data in Practice

1. Making your data speak, conveying information.

* Achieving clarity throughout (goals, approach, strategies, tools,
reporting, etc.)

2. Ethical responsibilities and preserving data.

3. Equity
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Be Clear about Your Approach — Communicate to Audience

The Six Core Principles of Improvement

1. Make the work problem-specific and user-centered. Carnegie Foundation

for the Advancement of Teaching
It starts with a single question: “What specifically is the problem we are trying to solve?” It enlivens a co-development orientation: engage key

participants early and often.

2. Variation in performance is the core problem to address. Six Core Principles

The critical issue is not what works, but rather what works, for whom and under what set of conditions. Aim to advance efficacy reliably at scale.

3. See the system that produces the current outcomes.

Itis hard to improve what you do not fully understand. Go and see how local conditions shape work processes. Make your hypotheses for change

public and clear.

4. We cannot improve at scale what we cannot measure.

Embed measures of key outcomes and processes to track if change is an improvement. We intervene in complex organizations. Anticipate
unintended consequences and measure these too.

5. Anchor practice improvement in disciplined inquiry.

fail to learn from them is.

6. Accelerate improvements through networked communities.

Embrace the wisdom of crowds. We can accomplish more together than even the best of us can accomplish alone.
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Building a Library of Tools, Strategies, and Resources

m DEPARTMENT
OF EDUCATION
QUICK GUIDE: ECFE PROGRAM REQUIREMENTS
Assessing Your Early Childhood Family Education (ECFE) Program

The purpose of Early Childhood Family Education is to provide parenting education to support children's learning
and development. The goal of this quick guide is to provide a brief overview of ECFE program requirements to
help ECFE administrators ensure their program is in alignment with Minnesota statutes.

ECFE Program Requirements

ECFE programs are for children in the period of life from birth to kindergarten, for the parents and other relatives
of these children, and for expectant parents. If funds are insufficient to provide programs for all children, ECFE
should emphasize programming for children from birth to age three and encourage families to involve four- and
five-year-old children in School Readiness programs, and other public and nonpublic early l2arning programs.

The table below contains program requirements listed in Minnesota Statutes, section 124D.13, subdivision 2.
Administrators who supervise ECFE programs should be knowledgeable about all ECFE requirements contained in
Minnesota law. It is important to note that the program requirements apply to your program as a whole, rather
than to each class or service your program provides. For example, many programs provide parenting education
classes just for adults {with this type of programming, they are not reguired to provide structured learning
activities requiring interaction between children and their parents,relatives).

ECFE Prog qui in Mi ta Statutes, section 124D.13, subdivision 2
Does your ECFE program provide:
1. Programming/services to educate parents and other relatives about the physical, cognitive, Y N
social, and emotional development of children and to enhance the skills of parents and other
relatives in providing for their children's learning and development?
2. Structured le2arning activities requiring interacticn between children and their parents or Y N
relatives?
3. Structured learning activities for children that promote children's development and positive ¥ N
interaction with peers, which are held while parents or relatives attend parent education classes?
Y N

4. Infarmation on related community resources?

5. Information, materials, and activities that suppert the safety of children, including prevention of ¥ N
child abuse and neglect?

6. & community needs assessment that identifies new and underserved populations, identifies Y N
child and family risk factors, particularly those that impact children's l2arning and development,

and family and parenting education needs in the community?

7. Programming and services that are tailored to the needs of families and parents pricritized in Y N
the o ity needs assessment?

B. Information about and, if needed, assist in making arrangements for an early childhood health Y N
and developmental screening when the child nears the third birthday?

4. Learning experiences for children, parents, and other relatives that promote children's early Y N

literacy and, where practicable, their native language skills and activities for children that reguire
substantial involvement of the children's parents or other relatives?

Other ECFE Program Requirements

The table below contains additional program reguirements that ECFE administrators should know. Again,
administrators who supervise ECFE programs should be knowledgeable about all of the ECFE requirements
contained in Minnesota law.

ECFE Program Requi nts in Minnesota section 124D.13

Does your ECFE program provide or ensure that:

1. Parenting/family education is an integral part of every early childhood family education program | Y N
(e.g., classes, services, home visiting, etc.)?
2. It encourages parents to be aware of practices that may affect equitable development of Y N
children? (Note: the Early Childhood Indicators of Progress are an essential resource)
3. Home visiting revenue (as part of the ECFE program) is used to provide a parenting education Y N
companent that is designed to reach isolated or at-risk families?
4. It meets the Home Visiting program reguirements listed in ECFE statutes (subdivision 4)? Among Y N
others, this includes encouraging families to make a transition from home visits to site-based
parenting programs.
5. It has a reasonable sliding fee scale and waives the fees for participants unable to pay? ¥ H
E. It describes strategies to coordinate and maximize public and private community resources and Y N
reduce duplication of services?
7. It has an advisory council comprised of parents participating in the program, who represent the Y N
demographics of the community? [MNote: The district must ensure, to the extent possible, that the
council includes representation of families who are racially, culturally, linguistically, and
economically diverse.)
B. The advisory council reports to the school board and the community education advisory council? | Y N
(Mote: for some districts, an alternative council may be the best option — see subdivision 10).
8. It employs appropriately licensed teachers? Y N
10. It is supervised by a licensed early childhood teacher or a licensed parent educator? Y N
ECFE Options and Suggestions
The ECFE statutes also contain suggestions and options for programming and services. The table below lists a few for
your review. Consult the statutes for further information.
ECFE Program in Minnesota Statutes, section 124D.13
Does your ECFE program provide:
1. Parents of English learners with translated oral and written information to menitor the Y N
program's impact on their children's English language development, to know whether their
children are progressing in their English and native language proficiency, and to actively engage
with and support their children in developing their English and native language proficiency?
2. Coordinated Adult Basic Education (ABE) and ECFE programming (e.g., family literacy)? ¥ N
3. A parenting education transition program? {Mote: this is a key compenent of a Prek-3" Grade ¥ H
system.} See subdivision 15 for more information on how ECFE funds can be used to provide
parenting education up to third grade.

1/29/2024
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How would you
approach ECFE
program evaluation?
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Communicate Goals and Processes

15 Essential Elements For High Quality PreK Systems

Lessons from Research
and the Classroom:

Enabling Rigorous, Articulated Early Learning Policies

Makes a Difference for Young Children

Environment

Jim Minervino
Ready On Day One

September 2014
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BILL&MELINDA
GATES foundation

Implementing High-Quality Pre-K

For example:
“We are enhancing School Readiness program quality by using the 15 Essential Elements as a guide.”
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See the System - Visualizing Data in the Classroom

Let’s get
started!

Bafora achool

starts, Ms. Bullen
looks at her students’ past
performance and sets
goals and makes working
groups for all of her
students—including Josy.

" =

£he connects perfor-
rnanca data with test
itams and standards 1o see

Ms. Bullen’s Data-Rich Year

When teachers are empowered with data, students do better

Teachers have access to more quality data than ever, on factors like student performance, behavior, attendance,
and more. When used along with pedagogy, content knowledge, and professional judgment, these data can be
used to improve outcomes for kids. Follow one teacher, Ms. Bullen, and one of her students, Joey, through the
school year to see how data help teachers, parents, and others make sure students are meeting education goals.

Produced by

nQC
DATA QUALITY
CAMPAIGN

dataqualitycampaign.org.

whera Josy has excalled or fallan
behind, and designs an instructional
plan just for him.

an
PRINCIPAL
B

[ 1
TUTOR TRAINERS |

teachars to prepare a plan.

With his

parents’
approval, Ms. Bullen
reviews Josy's parfor-
mance data with his aftar-
school tutor. Together, they
note areas for improverment.

Mz, Bullen meets with Josy
to discuss how ha neads 1o

%& improve and set clear goals.

In the dassroom Ms. Bullen

observes Joey's interactions
for more information, and adjusts
instruction on the fly.

She goas over all Josy's data

with his parents, and explains
what they show about his curent
parformanca and how he may do
ower tima if ha stays on track.

Josy and Ms. Bullen mast to
discuss his performanca,
behavior, and attendance data—and
what Joay’s parents want for
him—setting goals for the year.
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formative quizzas, which show
what Joay leamed that day or waek,
and her summative tests, showing

how he's improved over time.

Ms. Bullen meats with Josy's
parants to discuss how he is
struggling and works with his other
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an area where Mz. Bullen
struggles, she observes her class.

An early warning systam flags

Joey and tells Ms. Bullen that he
is at risk of gatting off track, falling
behind, or aven failing.

Teachers use data togsther 1o
solve problems and identify
promising practices. Recurring

The principal reviews parfor Throughout the year,
manca data with Ms. Bullen, data coaches and
using data to support and empower, teachers work together to
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By the end of the year, grades
<= and summative assessment
data show Joey is back on
track—though ha will continues o
nead support in the futurs,

rmeatings are set up by grade level,
subject matter, or other useful ways.
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Ms. Bullen uses Joey's data

to support her recommenda-
tion for his class placement next
year. Her conclusion is basad on
objective—not anecdotal—data.

After mesting with her principal,
Ms. Bullen studies her own
valus-addad score and evaluatas how

she did with diffarant students,
standards, and concepts,

During the summer Ms. Bullen

and other district teachers mest
to solve problems using data. They
idartify trends and promising practicas
from throughout the district.

better understand and use
different types of data.
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Reporting Your Data — Local Use
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2021-22 ECFE Community Needs Assessment

Key Findings from Early Childhood Family Education (ECFE) Programs

Fall 2022

I. Identifying New and Underserved Populations — Key Findings

This data is the first step in comparing who resides in your community with who your program serves. This data
can also help you determine if there are new populations in your community. While it is up to districts to
determine how to define new and underserved populations [e.g., using a local definition versus a federal
definition), most programs have considered new families to be those who are new to the community or those
with new children (e.g., newborn, foster child, etc.). For underserved populations, most districts have compared
those who participate in ECFE, or are served by ECFE, with the demographics of the community to determine if
they are servinga f ative sample of the 1, and to ensure they are serving families who would
most benefit from ECFE. As a next step in analysis, programs should also consult federal definitions of
underserved populations to help identify populations in their communities, and to evaluate how their needs are
being met (or not being met).

To see the strategies/resources districts used 1o identify new and underserved populations, refer te the data
tables in the addendum.

Results

Since the responses were received in narrative format, coding was performed. All 324 districts responded to this
guestion and 180 resp were Iyzed. For the 144 resp not coded, the most commaon reason was
that districts described their processes for identifying new and underserved population rather than their
findings. The table below shows the most commen responses. Rate is the percentage of times the category
element was menticned by districts in their narrative response to this question.

Table 1: New and Underserved Populations

Category Rate Examples

Child Care 5.9% Child care is a barrier to attending ECFE. Some cite the need for sibling care,
including school-age.

Family 235% Family variables, like family structure, tied for the second most commented
Variables element. This includes things like single parent families, blended families,
grandparents raising children, and foster parents. Also included are variables like
health {2.g. physical, mental) and gender [e.g. fathers do not participate at the
same rate as mothers). One district mentioned home-schooling families were

underserved.
Financial 25.9% The most common element. Includes income and lack of access to resources.
Geography B.0% Includes both isclated families and parts of the school district. Some programs

identified areas of the district (2.g. certain neighborhoods, cities, or areas far
from a site) that had lower participation rates.

w

21-22 ECFE Community Needs Assessment
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Part Ill: Communication, Ethical Use, Preservation

Embedding Data in Practice

1. Making your data speak, conveying information.

* Achieving clarity throughout (goals, approach, strategies, tools,
reporting, etc.)

2. Ethical responsibilities and preserving data.

3. Equity
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Storing and Preserving Data

What sensitive or private data do you collect and possess?
e Student/participant data
* Financial data (parent)
 Family data

e Data retention policies
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Discussion #10: Data Practices & Policies

What sensitive or private data do you collect?
What permissions do you need to have in order to collect or access private data?
How do you store/maintain private data?

What are your districts data protection and retention policies?
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Part Ill: Communication, Ethical Use, Preservation

Embedding Data in Practice

1. Making your data speak, conveying information.

* Achieving clarity throughout (goals, approach, strategies, tools,
reporting, etc.)

2. Ethical responsibilities and preserving data.

3. Equity
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Strategies for Centering Equity

Five Strategies for Centering Equity

1. Ground the work in data and context, and target

solutions.

2. Focus on systems change, in addition to

programs and services.
3. Shift power within the collaborative.
4.
5.

Listen to and act with community.

Build equity leadership and accountability.
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Centering Equity
in Collective Impact

By John Kania, Juniows Williams, Pawl Schmitz, Sheri Brady,

Mark Kramer & Jennifer Splansky Juster

Ilustration by Julla Schwarz

n 201, two of us, John Kania and Mark Kramer,
published anarticlein Stanfird Sacia! Imovation Review
entitled “Collective Impact.™ It quickly became the
mostdownladedartcle in the magazine’s history. To

date, it has garnered more than one million downloads and 2,400

academiceitations. Moreimportant, it encouraged many thousands

af peaplearound the world to apply the callective impact approach

10 2 broad range of social and environmental problems. Indepen-

dent evaharions have confirmed that the approach can contribute

o large-scale impact,’ and a global field of collective impact prac-

titioners has emerged Their efforts have immeasurably deepened

our understanding of the many factars that can foster or stymie
collective impact’s sucoess.

In the original article, we defined callective impactas “the com-
mitment of a group of important actors from different sectors toa
commaon agenda for solving a specific social problem™ We further
identified a structured process with five essential conditions thar
distinguish collective impact from other types of collaboration

1 A common agenda, shaped by collectively defining the prob-
lem and creatng a shared vision to solve it:
2. Shared , based on an amongall partic-
ipants to track andshare progressin the same way, which allows
for continuous learning, improvement, and accountahility:
Mutually reiforcing activities, integrating the partidpants’
many different activities to maximize the end result;
Continuous communication, which helps to build trust and
forge new relationships;
A “backbone” team, dedicated to aligningand coordinating
the work of the group.

L

L

L

Wealso noted thar these core elements would need w be adapted
@ the specific drcumstances of cach initiative.

Over sub years, manypr
networks? have refined and expanded on these five original condi-
donsin helpful ways.? In 2016, together with the Collective Impact
Forum—an initiative of FSG and the Aspen Institute Forum for
‘Community Solutions to suppart practitioners of collective impact—
we published eight additional principles of practice for implementing
colleetive impact, which, importantly, included engaging communiy
members and placinga priority on equiry.

Reflecting on the past 16 years, we have observed through our
own personal and professional journeys and the experience of oth-
ers that the single greatest reason why collective impact efforts fall
short is a failure to center equity. Thus, we believe that we must
redefine collective impact to inchide centering equity as a prereg-
wisite. In this vein, we propose a revised definition of the concept:
Gollective impact is a nefwork of community members, arganizations,
and institutions that advance equity by learning together, aligning, and
integraring their actions o ackieve popularion and systems-level change.
To center equiry, callective impact effort must commir to a set of
actions that we will explore in thisarticle.

d collectiveimpact

In committingto centeringequity, we firstconfront the problemof
inconsistent understandings of what equity means. Among many
alrernative definitions, eachwith its own virtues, the one we have
found most helpful comes from the research and advoeacy orga-
nization Urban Strategies Council: Bquity is firness and justice
achieved through systematically assessing disparities in opportuni-

Centering Equity
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Establishing an Equity Lens

| Transcend

StriveTogethe

|
2020/2021
K™ !
)

Leaps for Equitable,
21st Century Learning

transcendeducation
@Transcend, Inc. 2020

Equity Systems Indicators Leaps for Equitable Learning
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Thank you!

Mike Brown, mike.p.brown@state.mn.us
Avisia Whiteman, agvisia.whiteman@state.mn.us
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